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AbstractAbstract

This study investigated the status of school social workers in preparatory schools in Erbil city in manag-This study investigated the status of school social workers in preparatory schools in Erbil city in manag-
ing students’ problems, as a case management process. It is also focused on the school social workers in ing students’ problems, as a case management process. It is also focused on the school social workers in 
empowering, strengthening, and solving the daily problems in which students face. Additionally, the level empowering, strengthening, and solving the daily problems in which students face. Additionally, the level 
of student’s trust and reliance on the capacity and skills of the school social workers were illustrated in of student’s trust and reliance on the capacity and skills of the school social workers were illustrated in 
overcoming their problems. The study looked at the reasons behind the lack of school social workers and overcoming their problems. The study looked at the reasons behind the lack of school social workers and 
the supervision procedures by the Ministry of Education for school social workers. Furthermore, discuss-the supervision procedures by the Ministry of Education for school social workers. Furthermore, discuss-
ing prepared guidelines for school social workers to rely on by Ministry of Education.  Methodologically, ing prepared guidelines for school social workers to rely on by Ministry of Education.  Methodologically, 
semi-structured Interviews have been used with school social workers as a tool to obtain the necessary semi-structured Interviews have been used with school social workers as a tool to obtain the necessary 
information and data. interview has been referred to as a “conversation with a purpose. Aside from inter-information and data. interview has been referred to as a “conversation with a purpose. Aside from inter-
views, focus group FGD tool applied with students to obtain in-depth and accurate data. views, focus group FGD tool applied with students to obtain in-depth and accurate data. 
The conclusion of the study was that school social workers have no knowledge of the case management The conclusion of the study was that school social workers have no knowledge of the case management 
process and procedure. and most of the school social workers are graduates of sociology; a small number process and procedure. and most of the school social workers are graduates of sociology; a small number 
of graduates were from psychology, and some schools have social workers who have graduated from dif-of graduates were from psychology, and some schools have social workers who have graduated from dif-
ferent specialties.  ferent specialties.  
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IntroductionIntroduction

Case management is considered one of the scientific methods of dealing with clients in the social work profession 
and has a crucial role in solving and or minimizing problems. 

This study focuses on education, namely preparatory public schools in Erbil city, It evaluates the process of case 
management and the knowledge of the school social workers about the international standards for school social 
workers, especially the role of the school social workers in managing the problems of the students who have prob-
lems scientifically and professionally through the process of case management. On the other hand, the students are 
another crucial part of this study.

This study considers using several theories because it attempts to explore the operation of a process in which in-
terrelated cases vary, and needs can be met through the case management process. This determination suggests 
that every case has unique and individual needs that differ from one another. In this study, five theories that are 
frequently used in the case management process are presented: Task-centered Perspective, Person/Client-centered 
Approach, Strengthen Perspective, Solution-Focused Approach, and System theory. Furthermore, two major chal-
lenges the researcher realized, first, time limitations were one of the major obstacles the researcher encountered 
during interviews with school social workers and students. This is because the school social workers and students 
have only a brief break-time of 10-15 minutes, second, the idea of case management has posed a significant chal-
lenge for researcher, as it demands additional effort to convey its true meaning and purpose in the context of this 
study. This is because school social workers have not previously encountered this concept in their practical work.

This study sheds light on the school social workers profession as well as the case management process, analyzing 
and evaluating the available guides, to the social workers provided by the Ministry of Education and the extent to 
which facilitates the job of the school social workers. The study aims to answer the following questions:

1. To what extent do school social workers are aware of their roles and duties and implement related standards in 
managing students’ cases? 

2. Do school social workers implement a case management process step by step to promote student’s quality of life, 
in terms of educational, psychological, social, and mental well-being?  

3. To what extent do school social workers effectively take part in the process of overcoming students’ challenges 
and problems? 

4. Has the Ministry of Education in Kurdistan region of Iraq (KRI), designed sufficient instructions for social 
workers to rely on during the case management process? 

Definition of the Mian Concepts: Definition of the Mian Concepts: 

1.  School Social Worker

School Social Work Association of America (SSWAA) defines school social work “as the position title that correctly 
identifies the educational background, profession, and function of a social worker employed by a local education 
agency” (SSWAA, 2017, p.14). according to the New York State School Social Worker’s Association (NYSSWA) 
“School Social Workers are trained mental health professionals who can assist with mental health concerns, behav-
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ioral concerns, positive behavioral support, academic, and classroom support, consultation with teachers, parents, 
and administrators as well as provide individual and group counseling/therapy” (NYSSSA, 2018, p.18). 

David Dupper defines School Social Worker “as draw on several diverse roles and tasks to meet the unique needs 
of each school and the priorities of each building principal, advocating for at-risk students and their families: em-
powering to share their concerns with school officials; maintaining open lines of communication” (Dupper, 2003, 
p. 10).

The operational definition is that: school social worker is an interrelated profession among students, families, 
school staff, and other relevant actors aiming to enhance and promote student’s quality of life in the school setting 
in terms of educational, psychological, and social aspects. 

2.  Case Management 

For Case Management several definitions supposed, convinced by social, cultural, psychological, and human ser-
vices perspectives reliant on the status of service users in each country, society, and group at different 

Nancy Summers defines case management “as a process for assessing the individual’s total situation and addressing 
the needs and problems found in that assessment” (Summers, 2016, p.1). 

Save the Children International has developed a manual on case management and defined it as “A system by which 
required services are provided to children in conflict/contact knowledge or understanding of case management 
amongst staff” (Save the Children International, 2011, p.5). 

The United States Agency for International Development USAID (2014, p.7) released a practical guide for case 
management globally applied in humanitarian in it. It defines case management as “the key work method used by 
the social worker and involves the child and family needs assessment in collaboration with the beneficiaries the 
coordination, monitoring, and support for the beneficiary’s access to social, education, healthcare, etc., services 
that meet their needs”. 

The operational definition is that: case management is a process that aims to empower a person’s circumstances by 
learning new skills to protect themselves from further problems.  

3.  Client/Student

In this study, the client concept refers to the students in preparatory schools, especially students who are asking 
for help or have problems in school. The Canadian Association for Social Workers (CASW, 2005, p.10) Code of 
Ethics (2005), defines a client, “a person, family, group of persons, incorporated body, association, or community 
on whose behalf a social worker provides or agrees to provide a service or to whom the social worker is legally 
obligated to provide a service”. 

APA Dictionary of Psychology (Vandenbos, 2015, p.13) defines the client “as the person receiving treatment or 
services, especially in the context of counseling or social work”. 

(McLaughlin, 2009, p.1115) defines client “as constructed as someone asks for help because he/she lack either the 
necessary abilities or the capacity to help themselves and thus need the specialized knowledge and skills of the 
social worker”. 
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4.  System 

Defining the system in this study is important in several ways. First, the social work profession, school social work 
consistently demonstrated being concerned with helping people and promoting environmental responsiveness that 
supports human well-being and growth. Second, considering the individual’s situation within the environment is 
one of the social worker’s functions. Lastly, according to the needs of individuals social workers adhere to relate 
and advocate for needs and requirements through a system (Gitterman and Germain, 2008). 

(Teater, 2010, p.16) defines the concept of a system as: “being either open, where the system is receptive to and 
influenced by outside stimulus”.

(Payne and Reith-Hall 2019, p. 182) defines system “either a universal or local rules, laws or process that linked to 
a system in a wide range of domain and scales. Or system is a collection of interacting elements that have a mean-
ingful boundary separating them from their various environment”. 

Collins Dictionary of Sociobiology defines a system as any area of organized social provision (e.g., the educational 
system or the transport system). Or “a group of interrelated elements or parts where a change in one part would 
affect some or all the other’s parts” (Jary and Jary, 1991, p. 648). 

The operational definition is that: is an asset of organized rules or instructions to manage individual, group, or 
community situation, or to manage an institution or agency where the role and responsibility of the practitioner 
are calcified. 

1

Literature Review

1. (Mahmood, 2022) entitled (The Role of School Social Worker in Governmental and Non-Governmental Prepa-
ratory Schools). A comparative method was used the study aims to understand and evaluate the resources between 
governmental and non-governmental preparatory schools and explain the policy and program of the Ministry of 
Education to enhance the performance quality of school social workers. 

Mahmood, concentrated on exposing the role of school social workers in terms of gender, years of service, marital 
status, economics, specialization, and degree, furthermore, indicating the number of students against school social 
workers in governmental and non-governmental schools. Understanding available\ accessible rules, regulations, 
and guidelines for school social workers, and identification of the barriers to school social workers. 

The researcher found these results:The researcher found these results:

In the event of any student-related problems school social workers in governmental schools contact students and 
invite their caregivers, which results in vulnerability and threat to students. In contrast, school social workers in 
non-governmental schools are increasingly developing students’ abilities, inviting caregivers to events and celebra-
tions this has made caregivers more aware of the role and responsibility of school social worker.  

ــی حکومــی و ناحکومــی(،  ــی لە قوتابخــانە ئامادەییەکان ــژەری کۆمەڵایەت ــی توێ ــد همــزە، )ڕۆڵ ــود محم 1  محم

2022
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School Social Workers include four specialties from humanity faculty including the Department of Sociology, 
Psychology, Social Work, and Psychological Guide, In governmental schools %86 graduated from Sociology grad-
uates and %14  Psychology graduates. In contrast, in non-governmental schools, %69 of Sociology graduates, %15 
Psychology graduates, %8 Social Work graduates, and %8 of psychological Guide graduates. 

Theories taught in college have been of little use in the field practice, except Social Work and Psychological Coun-
seling. However, graduates of Psychology, Social Work and Psychological Counseling have better knowledge of 
dealing with and understanding student’s problems.

Social worker laws, rules, and guidelines have been available to all social workers for governmental and non-gov-
ernmental schools. However, the number of guidelines for non-governmental schools is higher. 

2. (Rivera, 2018) entitled (Case Management and Social Work Practice in Public Schools). The study aims to 
address school social workers’ perspectives on the success of case management interventions, regarding the ed-
ucational and behavioral outcomes of students and it evaluates school social workers’ perspective toward case 
management intervention. 

Rivera, argues that the case management process is an opportunity to increase intervention for students with men-
tal health needs. Mental health concerns with additional resources for caring for students including counselling, 
a referral system among service providers, and other support services that lack interconnectedness. Furthermore, 
by case management services in public schools, social workers can explore behavioral and educational outcomes 
of students at-risk to address their needs because they are unaware of mental health services and resources in the 
community.

The researcher reported that at_risk students who are involved in armed groups and gangs are underreported. 
Local authorities are insufficient to reach and follow up with at-risk children. Therefore, case management is a 
supportive procedure for social workers to mitigate the negative consequences and risks on students in terms of 
behavioral and academic performance at school.

The sample consists of 8 focus group discussions with school social workers in eight different public schools. In 
this division all interviewees (social workers) are professionals with graduate degree in Social Work, typically with 
a concentration in clinical social work. Through a thematic analysis, the study finds out following results: 

Effective case management intervention involves collaboration with students and their families to the optimum 
practice including holistic strategies for prevention and intervention. And the targets at-risk students efficiently 
and rapidly. 

Public school systems across the country have varying student demographics. Even though financial resources and 
environmental factors have major influences increase in behavioral concerns, depression poor grades, self-esteem 
concerns, and low attendance. 

Rivera suggested that early intervention of case management strategies while at-risk youths are still enrolled in 
school, increases the success rates of positive behavioral and educational outcomes. The need for policy changes 
related to professional conduct and building better professional relationships with colleagues in the school system 
are seen as the main requirements. 
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Case Management StepsCase Management Steps

Case management steps is a method for determining an individual service plan to be sure it is practical, second, 
ensuring of using the resources to the client properly (Save the Children International, 2011). It is a prerequisite to 
understand that not all cases need to go through the case management process, Case management is not applied 
and appropriate for all students who have problems, rather this depends on the type of problem and the level of 
risk to the student. Case management requires a lot of effort and work on the part of the school social worker, 
Consequently, time and resources can be wasted without a clear understanding of what is possible to be done (In-
teragency Guideline for Case Management and Child Protection, 2014). Furthermore, case management services 
are needed where students are at risk of being harmed and need a special individual care plan and session, whether 
the school social worker assumes that the support required is likely to be comprehensive and ongoing. Lastly, case 
management services are not needed where students’ situations need basic needs (food and shelter) poor students 
included the concentration goes for providing basic needs, or problems are referred to other agencies, as there is no 
expectation that the student needs ongoing intervention (Interagency Guideline for Case Management and Child 
Protection, 2014).Top of Form

This figure shows that the case management process influenced by a wide-range of systems that interconnected one 
to another, each of which complements the other in meeting the needs of individuals, groups, and their families 
(USAID, 2014, p.15). 

Elements Influences on Case ManagementElements Influences on Case Management
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Step 1: Identification and RegistrationStep 1: Identification and Registration

There are several ways to identify vulnerable students experiencing risk that need to be addressed through case 
management. Once a case has been identified the school social worker will verify or screen that the case meets the 
vulnerability criteria in some student’s cases the school social worker may not receive the case due to illegibility 
criteria immediately need to be referred, the client does not need to be screened and registered to deliver further 
service (Save the Children International. 2014).  

Step 2: Assessment and Planning Step 2: Assessment and Planning 

In this stage, the school social worker gathers information and analyzes it to form a professional judgment on the 
student’s situation. Furthermore, the school social worker considers protective factors and risk factors to strength-
en the students and their families as well. It is an opportunity for school social workers to develop a relationship 
with student’s families and involvement in a participatory approach to benefit the client/student (Save the Children 
International. 2014) Following the gathering of necessary information assistance to the student is required through 
develop a proper plan based on the collected information. A student support plan should be devised. It should de-
termine the type of support that is required. The case plan should consider immediate, short-term, and long-term 
plans it is recommended that a student should be informed this is essential when some of the action points are the 
student’s responsibility (Save the Children International. 2014).

Step 3: Implementing and Follow-up the Case Plan

Once the case plan is in place, it is possible to move on to the next step of implementing the plan.  Depending on 
the plan, the school social worker works with the student, the family, the community, and any service provider 
to ensure that the student receives appropriate services. In the case management process to make sure the plan is 
implemented the school social worker should review the case plan if needed to identify any changes in a student 
and the family’s circumstances to redesign a case plan. During this process, the school social worker can decide 
whether the case needs to be referred or not to receive services to the relevant agency service provider (Validating 
Workshop Standardized Operating Procedure for Child Protection Case Management, 2014).

Step 4: Case Closure

It is a final step in the case management process however, most often closing the case happens when the goals of 
the student as outlined in the case plan, have been met. However, (Validating Workshop Standardized Operating 
Procedure for Child Protection Case Management, 2014). it should rely on a criterion which is called Standard 
Procedure Operation.  Furthermore, in case of closure, other ways are suggested to determine that the case is no 
longer willing to receive the case management services and support when: the student/family no longer wants 
support or the student dies.

The Study Method and Design The Study Method and Design 
1. Methodology 

The researcher applied the qualitative method sine the subject of the study requires in-depth semi-structured inter-
views and objective analysis of different aspects of the study in terms of individual, group, and family perspectives; 
policy, rule, and regulations involvement. 
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Furthermore, a content analysis has been applied too, which means it “goes beyond merely counting words or ex-
tracting objective content from texts to examine meanings, themes, and patterns that may be manifest or latent in a 
particular text. It allows researchers to understand social reality in a subjective but scientific manner” (Huberman 
and et al, 2014, p. 234). In this study, the researcher used a critical analysis of Ministry of Education guidelines 
related to school social workers in the practice field.

2. Community of the Study 

This is the framework for determining the community of the study choosing sample. It helps the researcher to reach 
the objectives of the study that applied to a selective community. It maximizes the researcher’s focus on a specific 
group to collect relevant specific data. For the (School Social Work Practice and Case Management in Preparatory 
Schools) An Exploratory Study: in Erbil city, the center of Erbil city is the research community. Therefore, the re-
search sample consists of (school social workers and students).

3. Sample of the Study

A purposive sampling used is known as non-probability sampling as well, the researcher chooses samples selec-
tively among the population to participate in the study. As a result of purposive sampling, the researcher can save 
time and money (Robin and Babbie, 2016). This study sample consists of two units that have a direct relationship to 
the research goals; first, (16) interviews with schools social workers that considered an expert in the field of school 
dealing with students’ problems in preparatory schools for boys, girls, and mixed schools; second, students that the 
study partially applied on students’ behaviors, problems, and movement in the school (8) focus group discussion 
undertaken with students in schools for boys, girls, and mixed schools.

4. Scope of the Study

Regarding human resource scope the study units (school social workers and students as consists of (16) interviews 
and () FGD. Furthermore, place of the study is (governmental preparatory schools in central Erbil for boys, girls, 
and mixed). In addition, for the theoretical and practical (fieldwork) the study started from November 2020 to 
September 2023. However, the fieldwork started in between (20th February - 1st May 2023).

5. Data and Information Collecting Tools

It helps the researcher to collect the data and information based on a scientific measurement. various sorts can the 
researcher employed wisely and attempt to match to the subject of their study.

1- Semi-Structured Interview: Used to obtain the necessary information and data. interview has been re-
ferred to as a “conversation with a purpose” (Kirkman, De Lacey, 2016, p.499).  The interviewer follows the guide 
but can follow relevant lines of inquiry in the conversation that may stray from the guide when they feel this is 
appropriate providing opportunities for both interviewer and interviewee to discuss some topics in more detail. It 
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often encourages the interviewee to answer. Therefore, probing is an effective successful technique that helps the 
researcher to collect answers in detail through open-ended questions (Kirkman, De Lacey, 2016). 

2- Focus Group Discussion (FGD): This research topic benefitted from the FGD tool; it required the best 
choice of participants based on similarity as it is expected from participants to share common significant experi-
ences (Tracy, 2013). 

3- Content Analysis: In this study, content analysis was conducted for the Guide to Educational Instructors (2021, 
ــی ــی پەروەردەی ــەری ڕێنماییکاران  to analyze the guide and identify weaknesses and strengths, and how benefit it is (ڕێب
to the profession of school social work practice and to what extend school social workers rely on this guideline.

Presenting and Analyzing Data and Information of the StudyPresenting and Analyzing Data and Information of the Study
Interview Results with School Social WorkersInterview Results with School Social Workers

1. School social workers have no idea/information about the case management process and procedure. All the 
school social workers interviewed have no idea about the case management process and procedures. Some school 
social workers indicated that “in my opinion case management is a process of case study”. This means that the case 
management process is not followed at the school level so that they can benefit from the services as students.

2. School Social Workers are less motivated to learn new skills to promote their effectiveness on students. Despite 
the participation of school social workers in several courses and trainings by the Ministry of Education in coordi-
nation with organizations, their skills are still limited in how to deal with students. Social workers are generally less 
willing to gather new information through their own googling. School social workers reported that “So far, there 
have been no student problems that require case study”. Therefore, they desire to solve the student’s problem in the 
least time and in the least number of sessions.

3. School social workers and students do not have adequate time to have counseling sessions. Some energetic school 
social workers say that “I do not have enough time to help students with their problems. Because “the rest time 
for students is only 10 minutes for each rest”. This means that students have only two rests while attending school, 
which is very little time for the school social worker and student to sit, to discuss solutions and guidance for the 
student.

 4. The Ministry of Education has not established a criterion for school social workers to identify the problems that 
students face. 

The lack of criteria for school social workers to identify the types of students’ problems, has prevented them from 
dealing with student problems in a professional manner. In the absence of such criteria, school social workers point 
out that “To determine the type of student problem, we rely on our previous work experience in how to deal with 
the type of student problem”. This makes it difficult for school social workers to guide students incorrectly. Fur-
thermore, it prevents them from being able to distinguish between psychological, social, and emotional problems. 
Having such a criterion makes it easier for school social workers to choose the type of service for the student.

5. All school social workers agree that the supervisory style of the Directorate of Education is not in their best 
interest, previous years school social workers had their own supervisors, graduates from departments of Sociology 
and Psychology departments. However, currently, a committee established called (the Critical Friend Committee) 
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consists of three supervisors per school directed by the Ministry of Education with the technical support of the 
British Council. Each member of the committee possesses a different specialty of the social professions, school 
social workers mentioned: “the previous method was very sufficient and successful as they had their specializing 
supervisor when having gaps or advanced situations, thus consulting the supervisor and relaying the message 
directly would have been easier, quicker and better understood than currently, because the current supervisors 
specialize in different fields of professions, and sometimes they face barriers such as not having enough time and 
lack of desirable knowledge in the field of social science”.

6. The professional identity (ID) of social workers does not match their specialty. They are considered “employees”. 

7. All social workers are required to change their professional title on their ID from “employee to an educational 
counselor or social worker”. They indicated that “this title has no relation with our professional work”, This title is 
a reason for their exploitation by teachers, principals, and school administration in using them for administrative 
work purposes and filling teachers’ vacancies in the classes.

2. Focus Group Discussion Results with Students

1. Hardly students prefer to ask school social workers for help with their specific personal needs. 

2. Students’ attitudes towards their school social workers are divided into three different opinions. In terms of 
seeking help from school social workers. First, they believe that the school social worker cannot influence their 
demands and needs, which means that the school social workers are incapable of communicating with students 
and do not have good relationships with teachers and school administrative staff. Second, “We do not want our 
families to be informed by the social worker about our problems”. Students believe that social workers are the cause 
of family problems for students, which causes families to become violent against students after being invited to 
school-by-school social workers. This makes the students’ families think that their student has made a big mistake. 
Third, when we go to the school administration, “principal and assistants, loudly and insultingly tell us that you 
are causing congestion in the administration when we want to talk to the school social worker about a problem in 
the classroom or postponing an exam”.

3. Social workers in all classes did not introduce students to their roles،, duties, and responsibilities. 

4. Some students point out that from the beginning to the end of the school year, the school social worker did not 
visit the classrooms to introduce themselves, their roles, responsibilities, and how to help students. As a result, this 
has prevented students from seeking help from school social workers. Another reason is that researchers are not 
aware of their real duty towards students, or lack of skills and knowledge to deal with students’ problems.

3. An Evaluation of The Psychological Guidance Guide by Ministry of Education:

In 2020 the Ministry of Education published a broader comprehensive guideline for school social workers like the 
international standards but with different tasks and roles. The guideline consists of two main sections: Part 1, Psy-
chological Guidance and Principles, and Part 2, Educational Guidance, and its functions. The three different pro-
fessions of Sociology, Psychology, and Social Work are called educational guidance each profession holds a specific 
academic background in terms of tasks, roles, duties, functions, and performance in field practice. The guideline 
defines the duties of social workers in 33 points. 

For the present, the guide is a good and innovative overview of the work of school social workers, it explains the 
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details of the social worker’s function to a good extent. In addition, considering and relying on international stan-
dards of the role of social workers at school requires a comprehensive understanding of the role, duties, and func-
tion we will focus on two aspects, first, explaining several points that need to be changed or added in the guideline 
to work sufficiently and adequately, second, discuss a process of case management as main as a crucial role for 
school social worker to deliver services for students effectively. Discussing some points that need to be changed, or 
added to the guideline below

1. It is significant for social workers to know theories and which theories can be applied in the field of practice, 
it gives a wider and more comprehensive understanding for a school social worker because they would support 
individual, group, and system level for each level Social Work depends on specific modules or theories include 
client-center therapy, problem-solving skill, strengthening theory, and system theory. Each of these theories has a 
direct relationship to the work with clients (students). 

2. The problems faced by students have been discussed extensively like isolation, failure, and sexual abuse, which 
school social workers deal with, however, it is vital to mention the level of risks on the students to potential inter-
vention because each case has its own unique story and intervention level. According to the international standards 
of the case management process in the initial stage, it is essential to measure risk level and needs to be considered 
about harm to the child in the immediate, medium, short, and long term. 

• High-risk student needs urgent intervention between (0-24 hours) refer to medical services, is likely to be injured, 
harmed, or ongoing sexual abuse. 

• Medium risk the intervention is between (2-7 days) and students are likely to suffer or face harm without evi-
dence. 

• Low-risk intervention is between (over one week) for the student the home is safe if the services are not provided 
there are concerns about the potential risk. 

3. The guide states that no one else should be informed of a student’s situation unless consent is taken, however, the 
international standards confirm that in a condition of self-harm, suicide attempt, and being high risk of others, the 
confidentiality must break to protect the life of the client/student. 

4. Limiting interview sessions with the clients to five sessions, sometimes the client/students require more than five 
sessions to solve or to close the case, depending on the problems the student suffer from.  

5. In the Ministry of Education Guideline for school social work refers to a process of helping students called (the 
counseling process) it involves three main steps (understanding of the problem, case identification, and solution) If 
these steps are to be compared to international standards, there is a need to change and replace the steps and add 
steps to the case assistance process. 

The counselor’s understanding of the client/student’s problem is a prerequisite for the success of the interview pro-
cess because, without the counselor’s proper and complete understanding of the problem, the solution steps will 
not achieve many results and will not affect and benefit the student. The diagnosis of the problem depends mainly 
on the amount of information obtained during the investigation.
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Results Results 

1. Findings 

1. School social workers have no knowledge of the case management process and procedure. 

2. A vast majority of the school social workers are graduates of sociology, a small number are graduates of psychol-
ogy, and some schools have social workers who have graduated from different specialties, however, play the role of 
school social workers, or some schools do not have school social worker.

3. Most of the school social workers do not have good relationships/coordination with outside schools to aid stu-
dents when needed.

4. Overall, school social workers are not interested in self-development to develop their skills, in terms of gathering 
new information and techniques about their profession. 

5. None of the school social workers were aware of the contents of the new (educational guide), which was issued 
by the Ministry of Education in 2020. However, all school social workers have access to it electronically.

6. The lack of specialized supervisors for school social workers, has left school social workers to make mistakes in 
how to deal with cases or to deal with all types of cases in a very simple similar way of solution. 

7. Some school social workers do not fulfill their duties and responsibilities, however, are given administrative 
duties by the school administration or fill the vacancies of absent teachers.

8. Overall, school social workers are unwilling with their professional identity which they should have been consid-
ered as employees. Rather their title should be social worker or educational counselor. This creates a discrepancy 
between the task assigned to the school social worker in the Ministry of Education and their professional identity 
(ID). 

9. School social workers have no criteria for identifying a student’s problem, whether it is psychological, social, 
emotional, or educational.

10.  Students rarely ask the school social workers for help with their problems, but rather take general and common 
problems to the school social workers. 

11. The psychological aspects of students are given little attention due to the lack of skills and experiences of school 
social workers on how to deal with psychological problems.

2. Recommendations 

1. When meeting with parents of students, school principals should give more opportunities to social workers so 
that parents become more familiar with the work of social workers to trust and rely on the work of researchers.

2. Establishment of professional and ethical standards for school social workers by the Ministry of Education, re-
lying on university teachers in the fields of Social Work and Psychology.

3. Opening continuous capacity building and training for school social workers on the current problems and issues 
of students by the Ministry of Education, organizations, and other relevant parties. in how to deal with them and 
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how to provide solutions. 

4. Employment opportunities should be provided in public schools for graduates of Social Work and Psychology 
departments because graduates of these two departments are better prepared in terms of practical, theoretical, and 
fieldwork in how to act at individual and group levels.

3. Suggestions  

1. Emphasis on incorporating the case management process in the school system for the school social worker.

Organize and follow up the roles, duties, and responsibilities of school social workers in the schools by a team of 
experts in the field of school social workers.

Removal of school social workers from direct administrative work and other school duties.
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لــە ناوەنــدی شــاری هەولیــر، نامــەی ماســتەر بلاونەکــراوە، پیشکەشــی زانکــۆی ســەلاحەددین، کۆلێــژی ئــاداب، بەشــی 

ــی، )2020(..  کاری کۆمەڵایەت

رێبەری رێنماییکاریی پەروەردەیی. )2020(. بەڕێوەبەرایەتی پلاندانان. وەزارەتی پەروەردە. 

الملخص الملخص 
تحقــق هــذه الدراســة في وضــع الأخصائيــن الاجتماعيــن في المــدارس الثانويــة في أربيــل في إدارة مشــاكل الطــلاب، مثــل 

عمليــة إدارة الحالــة. كــما يســلط الضــوء عــى الأخصائيــن الاجتماعيــن في المدرســة حــول كيفيــة تعزيــز وتمكــن وحــل 

المشــكلات التــي يواجههــا الطــلاب كل يــوم. بالإضافــة إلى أنــه يجســد ثقــة الطــلاب واعتمادهــم عــى قــدرات ومهــارات 

ــن  ــص الأخصائي ــباب نق ــة في أس ــذه الدراس ــث ه ــكلاتهم. تبح ــى مش ــب ع ــة في التغل ــن بالمدرس ــن الاجتماعي الأخصائي

الاجتماعيــن في المــدارس وإجــراءات المراقبــة عــى الأخصائيــن الاجتماعيــن في المــدارس مــن قبــل وزارة التربيــة والتعليــم. 

بالإضافــة إلى مناقشــة المبــادئ التوجيهيــة المعــدة للأخصائيــن الاجتماعيــن والتــي يعتمــد عليهــا الباحثــون مــن قبــل وزارة 

التربيــة والتعليــم. ومــن الناحيــة المنهجيــة، تــم اســتخدام المقابــلات شــبه المفتوحة مــع الأخصائيــن الاجتماعيــن في المدارس 
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كأداة للحصــول عــى المعلومــات والبيانــات اللازمــة. بالإضافــة إلى المقابــلات، تــم اســتخدام جلســات جماعيــة مكثفــة مــع 

الطــلاب للحصــول عــى معلومــات متعمقــة ومفصلــة. وخلصــت الدراســة إلى أن الباحثــن الاجتماعيــن في المــدارس ليــس 

ــم الاجتــماع،  ــن في المــدارس هــم مــن خريجــي عل ــات وإجــراءات إدارة الحــالات. ومعظــم الباحث ــة بعملي لديهــم معرف

وعــدد قليــل مــن خريجــي علــم النفــس، وبعــض المــدارس لديهــا باحثــن اجتماعيــن مــن خريجــي تخصصــات مختلفــة، إلا 

أنهــم يقومــون بــدور الأخصائيــن الاجتماعيــن في المدرســة، وبعــض المــدارس لا يوجــد بهــا أخصائيــون اجتماعيــون.

الکلمات لامفتاحیة: إدارة حالة، الباحث الاجتماعي المدرسي،  طالب/عمیل، نظامالکلمات لامفتاحیة: إدارة حالة، الباحث الاجتماعي المدرسي،  طالب/عمیل، نظام

پوختەپوختە
ئــەم توێژینەوەیــە لێکۆڵینــەوە دەکات لــە دۆخــی توێژەرانــی کۆمەڵایەتــی قوتابخانــەکان، لــە قوتابخانــە ئامادەکاییەکانــی 

ــك  ــا تیش ــس. هەروەه ــی کەی ــەی بەڕێوەبردن ــدکاران، وەک پرۆس ــەکانی خوێن ــی کێش ــە بەڕێوەبردن ــر ل ــاری هەولێ ش

ــەو  ــردن و چارەســەرکردنی ئ ــردن و بەتواناک ــی بەهێزک ــە چۆنییەت ــە ل ــی قوتابخان ــی کۆمەڵایەت ــە ســەر توێژەران دەخات

کێشــانەی کــە ڕۆژانــە  خوێنــدکاران ڕووبەڕوویــان دەبێتــەوە. ســەرەڕای ئــەوەش، ئاســتی متمانــەی خوێنــدکار و 

ــا  ــەکانیاندا وێن ــەر کێش ــوون بەس ــە زاڵب ــە ل ــی قوتابخان ــی کۆمەڵایەت ــی توێژەران ــا و لێهاتووییەکان ــە توان ــن ب پشتبەس

دەکات. لــە توێژینەوەکــەدا ســەیری هۆکارەکانــی پشــت نەبوونــی توێــژەری کۆمەڵایەتــی قوتابخانــەکان و ڕێکارەکانــی 

ــەروەردەوە.  ــی پ ــەن وەزارەت ــت لەلای ــەکان دەکرێ ــی قوتابجان ــی کۆمەڵایەت ــۆ توێژەران ــردن و بەدواچــوون ب چاودێریک

ــە پشــتی  ــەکان ک ــی قوتابخان ــی کۆمەڵایەت ــۆ توێژەران ــراوەکان ب ــە ئامادەک ــەوەش گفتوگۆکــردن لەســەر ڕێنمایی جگــە ل

توێــژەران پشــتی پێدەبەســن لەلایــەن وەزارەتــی پــەروەردەوە. لــە ڕووی میتۆدۆلۆژییــەوە، چاوپێکەوتنــی نیمچە-کــراوە 

لەگــەڵ توێژەرانــی کۆمەڵایەتــی قوتابخانــە وەک ئامرازێــک بــۆ بەدەســتهێنانی زانیــاری و داتــای پێویســت بەکارهێــراوە.. 

ــۆ  ــووە ب ــدکاران بەکاهات ــەڵ خوێن ــا  FGDلەگ ــەڵ وات ــە کۆم ــرازی دانیشــتنی چــڕی ب ــەکان، ئام ــە چاوپێکەوتن ــە ل جگ

ــە  ــی قوتابخان ــی کۆمەڵایەت ــە توێژەران ــوو ک ــەوە ب ــە ئ ــی توێژینەوەک ــووڵ و ورد. دەرەنجام ــاری ق ــتهێنانی زانی بەدەس

هیــچ زانیارییەکیــان لەســەر پرۆســە و ڕێکارەکانــی بەڕێوەبردنــی کەیســەکان نییــە. و زۆربــەی توێژەرانــی کۆمەڵایەتــی 

ــژەری  ــەش توێ ــە دەرچــووی کۆمەڵناســین، ژمارەیەکــی کــەم دەرچــووی دەروونناســین، وە هەندێــک قوتابخان قوتابخان

ــە  ــی قوتابخان ــژەری کۆمەڵایەت ــی توێ ــدا، ڕۆڵ ــەڵ ئەوەش ــاوازن، لەگ ــە دەرچــووی پســپۆڕی جی ــە ک ــان هەی کۆمەڵایەتی

ــە.   ــان نیی ــژەری کۆمەڵایەتیی ــەکان تورێ ــک قوتابخان ــڕن، هەندێ دەگێ

کلییلە وشەکان: بەڕێوەبردنی کەیس، توێژەری کۆمەڵایەتی قوتابخانە، کلاینت/قوتابی، سیستەمکلییلە وشەکان: بەڕێوەبردنی کەیس، توێژەری کۆمەڵایەتی قوتابخانە، کلاینت/قوتابی، سیستەم


