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Abstract

Recently, the interest in applying new forms of assessment are tremendously different from the
traditional assessment. New forms of alternative assessment. The main objective of this paper is to
determine the main reseaons behind increasing instructors unwillingness to use alternative assess-
ment. To fulfill this aim, questionnaire have been distributed among 250 teachers in order to figure
out the main resons behind their unwillingness, and only 200 forms answered proplerly. The result
reveals that lack of time, facilities, economics and methods of teaching are main causes of increasing
teachers’ unwillingness to use alternative assessment, eventhough it is considered as a significant

way to involve students’ in the learning process.
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1. Introduction

Assessment is considered as one of the main elements of classroom instruction. Referring to
Taras (2005), assessment or evaluation is a kind of justified judgment on learners work and
provides their ranking. Moreover, Rust (2002) argue that evaluation as a judgment on learners’
work, demonstrating the right and the wrong answers, recognizing the strength and the weak-
nesses in learning processes.

Educational community like students, parents, educators and administrators proposing various
ideas toward implementing assessment strategies; due to its influnce on education reform and
students can pursue successful furture through a task to evaluate students’ ability (Dietel, Her-
man, and Knuth, 1991). Within different instructional setting the content of assessment change
the instruction so as to be used as effective too of assessment (Dikli, 2003).

Test, assessment, measurement, (and sometimes evaluation) can be used interchangeably but they are different. Test is formal and
often standardized, assessment is based on collective information about what students know and what they are able to do; even
the procedures of scoring and test administrations are clear for students. In assessment, on the other hand, there are multiple

methods to collect knowledge at different times and contexts (Law and Eckes,1995, as cited in Tarmey, 2007).

Chirimbu (2013), mention that, alternative assessment is called formative assessment, due to
its importance to put one’s finger on students’ level. It is emphasized that the aim of formative
assessments are substantionally extensive than conventional methods of assessment, as well as
it includes validation and evidence of certain abilities by the learners.

Dkili (2003), mentioned that alternative assessment is an effective method in learning process,
which lead to increase learners’ comprehention and knowledge. Due t this fact, it is considered
that alternative assessment is going to boom students’ quality of learning. However, traditional
method usually is a single-occasion and timed exercise, eventhough it has been used for ages to
measure students’ academic level.

This research reveals the importance of using alternative assessement, which could be expressed
as various tools for evaluation, so as teachers give chance to students in order to elaborate their
current knowledge. Chirimbu (2013), Abida Khalid, and Muhammad Azeem (2012), Wikstrom
(2007), Tannenbaum, and Jo-Ellen (1997), illustrated in their studies the significance of alter-
native assessment, which they named as constratctive, this is because lecturers are going to
constract a strong basement with knowledge in order to satisfied learners need.

1.1 Research Objective

It is undeniable that the teaching process in academic insistitutions is diffecult for leacturers to
handle due to the fact that students have varying learning preferences. To assess these learners
in a trustworthy manner, a variety of assessment approaches were required. As a result, the
primary goal of this research is to identify the obstacles that leturers may encounter when im-
plementing alternative assessment in the classroom
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Research Questions

This study attempted to answer two main questions;

o What are the main reseaons behind unpopularity of using alternative assessment
among Kurdish University instructors?
o Is there any association between gender and each of the factors including (Teach-

ing, Time, Quality, Facility, and Economics) separately?

2. Research Hypothesis

In order to achieve research objectives, following hypothesis been set;

HO: null hypothesis, means there is no relationship between the variables of the research

HI: alternate hypothesis, there is a positive relationship between time and quality of learning

H2: alternate hypothesis, there is a positive relationship between facility and quality of learning
H3: alternate hypothesis, there is a positive relationship between economic and quality of learning

H4: alternate hypothesis, there is a positive relationship between teaching and quality of learning

3. Literature review

Alterntive assessment has emerged as a critical component of the educational system. Alterna-
tive assessment approaches, as demonstrated by (Chrimbu, 2013), are a thorough instrument
for teasting language. The techniques of alternative assessment, such as the portfolio or the
project, include formative and summative evaluation features as strategies based on the contin-
uous assessment of students’ linguistic level. Alternative assessment allwed for a thorough and
comprehensive examination of not only the learners’ learners’ linguistic abilities, but also their
communicative abilities.

Tannenbaum and Jo-Ellen (1997), focused on some fundamental points that tell documenting
individual student growth over time is crucial, rather than comparing students with one another.
On the other hand, they emphasized on students’ strength (what they know), instead students’
weak point (what they don’t know). Alternative assessment includes a variety of measures that
can be adapted for different situations.

Wiskstrom (2007) in his paper mentioned that alternative assessment should be used in con-
junction with other forms of assessment, such as standardized tests, in order to assess both stu-
dents’ performance and academic level. The findings support his discussion that the alternative
assessment is important to fulfil students’ need in general and specific need for individual. On
the other hand, Letina,(2015) argued that alternative assessment gives more comprehensive in-
sight into learners’ achievement. Also, it provides authentic information about their knowledge,
abilities, skills, attitudes, and competence.

Traditional assessment includes true-false, matching and multiple-choice that have been domain
the exams; because of easy scoring and relatively being more objective. However, alternative
assessment includes, performance tests, portfolios, and self-assessments. In the area of general
educational research, alternative assessment has been further called dynamic assessment, due to
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learners’ activity in the teaching process and using their own energy to achieve their needs and
goals (Takahashi and Sato, 2003). In addition, Khalid and Azeem (2012) argue that traditional
assessment ignore students’ need and subject-need to develop students’ mental level of interest.
However constructivist focus more on innovative activities and knowledge acquisition. The
purpose of their study is to compare instructional module based constructivist approach with
the traditional method in teacher education. To achieve their objectives the researchers did an
experiment by teaching a group of students with constructivist approach, which is a method
of alternative assessment. Eventually, they have found that the constructivist approach fulfills
student’s needs and gained their individual achievement and goal.

Banks (1994) argued that observing several specific behaviour lead to creat a module. Ac-
tivities used to evaluate students include gathering information, employing prior knowledge,
summarizing, visualizing, predicting, self-monitoring, evaluating, measuring, calculating, se-
quencing, and hand eye coordination. Evaluating these strategic behaviors can be accomplished
periodically by the teacher through direct observation.

Combs (1997) stated that “My motivation to try something new came from a frustration with
too many student failures. I also felt that the standard paper and pencil tests were not getting
to the heart of what I was trying to teach”. The quotation decod that alternative assessment
assumed to require students use higher order thinking skills as a means to demonstrate newly
learned information and ideas and implement them in new and unique ways.

Hambrick (1979) argued that need of assessment become one of the most common phrases and
activities in government decision-making, program management, administrative analysis, and
applied research. However, those who are conducting the approach of need for assessment,
have to consciously and logically make a choice and design for which type of alternative as-
sessment could be carried out.

3.1. The Importance of Using Various Tools for Assessment

The last decades have seen a major increase in the course evaluation. This concept of evalu-
ation as an instrument for measuring effectiveness is still the predominant one held by many
teachers (Clift and Imrie, 1980). Sullivan (2006) illustrated that evaluation is a fundamental
program to answer some crucial questions that comes in front of teachers, such as: how do
you specify the learning outcomes that you intend for your students? How do you assess the
success of your students in reaching those outcomes? How do you use that information to
improve your program. Then Sullivan (2006) reached to the point that assessing language is
often used differently; therefore teachers commonly misunderstood. Some people question
the need for technical jargon, especially the jargon of a field other than their own. But those
in the language business understand the need for a shared vocabulary in order to avoid lin-
guistic breakdown and a failure to communicate. Meanwhile, Evidence Base (2006), clar-
ified the importance of evaluation through a number of reasons: (1) Helping to ensure that
objectives are met. (2) Identifying problems, weakness and success so they can rectify. (3)
Providing information to aid further development and provide evidence to have impacts on
teachers’ evaluation. (4) Identify training and development needs. (5) Guiding future plans
and devising strategies to develop themselves.

Various methods of assessments that help to improve the students’ level, which are based on
permanent assessment can be named as formative test as well. There are some alternative as-
sessments like formative and summative test are used to evaluate at the end of first course in
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the shape of portfolio or project, because they hold a huge amount of information which fulfills
the need of assessment. In addition, Chirimbu (2013) argued that portfolio and project are not
only considered to have a wide range of information, but also provide sharing characteristics of
formative and summative evaluation.

Learners are encouraged to think critically and come to their own conclusions through authen-

tic assessment or other sorts of alternative assessment. Furthermore, diverse evaluation meth-
ods aid in extending learners’ responses and reducing the importance of time limitations, lead-
ing to the employment of additional instruments to solve problems, such as calculators in the
scientific department. To evaluate learners’ performance, authentic assessment, portfolio-based
assessment, and integrative assessment were examined. These assessments drive learners to
turn input into output. Traditional evaluation, on the other hand, motivates students by provid-
ing them with external prizes and good results (Dikli, 2003).

Chirimbu (2013), and Herman, Klein and Wakai (1997) argued that the concept of alternative
testing was coined to define all those possible activities which are not formal tests but often
used for assessing learners’ performance. Furthermore, they claims that all students should be
encouraged by these types of tasks to show what they know and can do, rather than just those
students who are motivate by rewards that may offer in high standardized test scores. Another
claim were assessments truly stimulate students to engage in complex thinking and thus reflect
higher standards of excellence than older-style standardized tests. Their ability to gain higher
level of thinking and problem-solving skills make alternative assessment as a suitable formula.

Tests were shown to be effective and productive by Herman, Aschbacher, and Winters (1992),
who demonstrated that they produce substantial outcomes for students and help teachers achieve
critical goals in the classroom. To put it another way, tests should not only be valid, fair, and
useful, but their content should also be aligned with the knowledge, skills, and attitudes of both
teachers and students.

Hamayan (1995) demonstrated that alternative assessment as technical procedure could be used
within the context of instruction and easily incorporated into classroom activities. Besides,
Brown and Hudson (1998) provided an impressive list of positive characteristics for alternative
assessments that are appeal to most of teachers and testers alike:

* Require pupils to participate in a performance, create something, produce something, or do
something.

» Make use of real-world situations or simulations.

* Are non-instructive in the sense that they serve to extend the scope of the regular classroom
activities.

Provide students with the opportunity to be evaluated based on what they regularly do in class
on a daily basis.

* Use tasks that represent relevant educational activities to guide students through the process.
* Pay attention to processes as well as products.

* Make use of your higher-order thinking and problem-solving abilities.

It is necessary to provide information regarding both the kids’ strengths and flaws.

* When administered properly, they are sensitive to cultural differences.

* Ensure that people, not machines, are in charge of the scoring, and that human judgment is
used.
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* Encourage the public disclosure of standards and grading criteria as much as possible.
* Inviting teachers to take on additional teaching and assessment responsibilities.

Authentic assessment has become increasingly popular to evaluate students. Alternative assess-
ment moves beyond learning, and allows students to construct responses; that means quality of
learning would be increased. Alternative assessment usually has authentic tasks, where learners
apply knowledge, skills, and performance within a new situation. Authentic tasks are help stu-
dents to rehearse the complex and professional life in lerning processes ( Aitken and Pungur,
1990).

3.2. Traditional Versus Alternative Assessment

Belle (1999) defines traditional assessment as an evaluation that includes standardized and class-
room achievement tests with largely closed-ended items, such as true/false, multiple-choice,
and fill-in-the-blank questions.

Traditional evaluation was criticized by Baily (1998) as an indirect method, and he advocated
for one-shot, speed-based, and norm-referenced assessments. Furthermore, traditional evalua-
tion is a one-time test that determines a student’s intellectual level for a specific period of study.
Furthermore, the final score is not used to determine pure academic progression of students.

Letian (2015) determind traditional assessment as an accumulation of knowledge rather than
constract knowledge. Furtehrmore, Nasab (2015) criticizied traditional assessment as teach-
er-centered and gathering knowledge for a particular condition. As a result there is no interest,
no motoviation, passive recipients, no efforts and confidence.

Eventually, Letian (2015) illustrated that traditional assessment has validity and reliability, due
to easy administered, scored and interpret. Moreover, traditional assessment creat anixiety to
learners during test.

Alternative assessment, on the other hand, provides learners with a precise opportunity to
demonstrate what they have learned through a variety of tasks and gauging learners’ abilities.
Dikli (Y++Y).

A different approach to assessing students allows them to progress beyond learning and reac-
tions. Students’ knowledge, understanding and problem-solving skills are assessed in alterna-
tive ways (Hamayan, 1995).

Furthermore, Aitken and Pungur (1990) and Belle (1999) focused on alternate assessment op-
tions that allowed for a more in-depth look into learners’ levels of intelligence in order to im-
prove the teaching process through some authentic activities. Furthermore, Bank (1994) and
Combs (1997) regarded alternative assessment as a creative technique that aids in the acquisi-
tion of additional knowledge and its use in various scenarios in order to obtain a clear image. In
addition, self-monitoring and practicing are skills that learners can develop to help them learn
and think critically.

3.3 Types of Alternative Assessments:
Different learning styles are present in the class, and as a result, students are asking for alternate
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assessments, and even the way pupils behave will change. Ed Roeber (2002) states that the fol-
lowing alternate evaluation approaches are commonly used to examine students:

2.3.1 Observation with structured and unstructured settings

Teachers are encouraged to observe pupils’ abilities to complete various activities using this
method. Unstructured observation, in which learners are watched as they go about their daily
activities without any specific setting in mind. Preparing organized scenarios, on the other hand,
entails teachers creating a task in which the ability is more likely to be used. The amount of
abilities that the student was able to effectively accomplish is usually reported in the scores.
This method will allow students’ grades to be tallied and reported.

2.3.2 Checklists

This way relies on instructors to remember whether students are able to carry out certain ac-
tivities. The advantage of this new technique is to permit a rapid collection of information,
however the observation may not be highly reliable. Scores reported are usually the number of
successful performance, and could be added up.

2.3.3 Portfolio

This technique assesses students’ achievement using a collection of student work, performance
assessments, observation, and other data.

2.3.4 Perfomance Assessment

Instructors and students work through an evaluation that requires planning and design, and the
instructor watches to see if students can complete the assignments. However, because it assess-
es only a few talents, it takes a long time. Scores for each performance evaluation are presented.

2.3.5 Samples of student work

Each student’s whole ability is assessed by showing samples of work that demonstrate their
abilities. Meanwhile, the benefit of this examination is that few students can compose a com-
pletely original piece of writing without plagiarizing, making it difficult for lecturers to pinpoint
the source of a student’s work.

3.4 Teacher’s Difficulty in Preparing Alternative Assessment

Abbas (2012) demonstrated that the use of non-traditional method of assessment during class
time change the paradigm in education system. Meanwhile, learners illustrate what they have
learned and how well they perform their knowledge. The guidelines are based on the class’s
goal, so that both teachers and students know what they need to know and can complete their
tasks successfully. Alternative assessments encourage creativity by encouraging people to use
real-world context and situations to urge them to do exact self-evaluation. However, some re-
searchers like, Metin (2013), Dysth (2004), Aschbache (1995), Abbas (2012) claimed that many
diffeculties may face instructors while they implement authentic assessment in the classroom:

* The majority of lecturers said it was difficult to choose the right subject for their students.

* Determining the topic of performance tasks to acquire knowledge is another issue that instruc-
tors face.

* Preparing authentic activities for various courses is also a challenge due to a lack of informa-
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tion on how to do so.

* Inability to determine which performance tasks are associated with particular curricular ac-
quisitions.

* Determining assessment criteria based on actual tasks that have been flagged as a challenge.
Due to a lack of knowledge about when the assessment will be completed and when it will be
required. The biggest issue is that there isn’t a ready-made rubric that forces instructors to prog-
ress an assessment instrument.

* Overcrowding, a lack of time, technical limitations, parents doing homework instead of stu-
dents, a lack of expertise to evaluate students’ performance tasks, and teachers’ readiness to
urge students to interfere in the learning environment while performing authentic tasks.

4, Methodology

This research is designed to show the reason of teachers’ unwillingness to practice alternative
assessment inside the classroom instead the traditional methods and the rate learners involve-
ment may increase. For that purpose university lecturers were taken as a main source inside
Sulaimani University and Charmo University.

1.1  Participants

The resarchers’ target group were lecturers in both University of Sulaimani and Charmo Uni-
versity. As it has been notified that depending more on traditional assessment methods draw the
attention of the researcher to find lecturers’ undesired to apply alternative assessment during
input procedures. As it is known university level students are in need to broaden their knowl-
edge through using different methods of assessment, so as to fulfill their need after graduation.

The reason of selecting these universities came from the point that Charmo University is one of
the universities in Kuridstan Region that have been implementing bologna process, meanwhile
Sulaimani University was taken as one of the largest university in the provence, which has been
recently implementing bologna process in their learning process.

For that purpose, 250 forms were distrubited, then 223 were collected and only 200 of them
were used. The samples included male and female with various academic title.

4.2 Procedures

This quantitative reaserch is in need of primary data in order to find an answer for the research
questions. Primary data is defined as one which is collected for the first time by the researcher
and it is factual and original. Meanwhile, the primary data is collected with an aim for getting
solution to the problem (Ajayi, 2017). There are some sources in primary data like surveys,
observations, experiments, questionnaire,etc. Questionnaire has been used as a main tool in this
research to find the answers.

Google form were used as a significant tool for distributing the questionnares and collecting
them, beside this several hard copies were given to lecturers and collected later on from them.

3.3 Research Variables

In this section, types and meaning of variables will be explained due to their dimentions.
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Hence, teaching considered as a variables that would be affected by other variables. However,
quality, facilities, economic and times are introduced as independent variables.

The items of questionnaire have been divided into five variables such as time, facilities, eco-
nomics, and teaching; these varibles considered as independent one. Meanwhile, quality of
learning checked out as the dependent variable. Within this research time means teachers would
have extra office hours, having more opportunities to do quizzes, assignments, and extra activ-
ies to enhance learners’ input. On behalf, facilities have explained through having a good ad-
ministration, learners’ aid, and suitable environment for applying portfolio. Furthermore, eco-
nomics means providing good budget to implement alternative assessment, and the payments
of teachers should be increased inorder to motivate them step forward more to use alternative
assessments. Eventually, teaching variable considered to carry out the procedures of alternative
assessment if the obstecles reduced infornt of teachers such as large class size, different learn-
ing styles, and unsufficient chance for critical ideas.

5. Data Analysis

5.1 Demographics

As far as alternative assessment takes place in many academic organizations globally and re-
cently it has been implemented in majority of Iraqi Kurdistan Region universities. In this study,
traditional and alternative approaches have been investigated, which are applied by universi-
ties’ lecturers to illustrate the most effective factors of assessment.

Primary data was collected through distributing electronic and hard-copy questionnaires among
250 random samples in University of Sulaimani and Charmo University, and only 200 respons-
es were used for the purpose of the research after filterizing the collected data if they filled all
items in a correct way. The collected data answered by 122 males and 78 females.

Table 1: Descriptive Statistics for Demographic Questions

F %
Gender Male 122 61%
Female 78 39%
Educational Level Master 128 64%
PhD 72 36%
Age group lower 31 15 8%
40 -31 104 52%
50-41 70 35%
and more 51 11 6%
(Mean + SD) (6.26 £ 39)
Teaching Experience years 4 - 1 54 27%
years 9 - 5 68 34%
years 14 - 10 52 26%
years and more 15 26 13%
(Mean + SD) (5.20+8)
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Table 1 showed that the percentage of males (61%) is higher than the percentage of females
(36%) while most of them have master degree (64%). The highest percentage of age group is
between 31 and 40 years (52%) followed by 41 and 50 years (35%), lower than 31 (8%) and
51 years and more (6%) as well as the average of age of participants is 39 years. Furthermore,
most of the teachers have 5 to 9 years of teaching experience (34%) 1 to 4 years (27%), 10 to
14 years (26%) and more than 14 years (13%) respectively with the 8 years as an average of
teaching experience.

This study tells that there is no bias among male and female with their different academic qual-
ification, and among different ages with various experience in teaching processes.

5.2 Data Analysis

The combined results were then entered into SPSS 23 for analysis. The factors converged in
five groups and are labeled according to their underlying variable contents.

Table 2 Descriptive Statistics for Teaching, Time, Quality, Facility, and Economics Factors
Respectively

Strongly . Somewhat Neither Somewhat Strongly
Disagree Disagree Disagree Agree or Agree Agree Agree
g g Disagree g g Mean | SD

F % F % F % F % F % F % F %
Teachingl 12 6% 8 4% 12 6% 31 16% | 40 | 20% |58 29% |39 | 20% | 5.05 | 1.67
Teaching2 14 7% 19| 10% 16 8% 19 | 10% |48 | 24% |39 20% | 45| 23% | 4.83 | 1.86
Teaching3 5 3% 6 3% 8 4% 27 | 14% | 63 | 32% |60 30% |31 | 16% | 521 | 1.36
Teaching4 14 7% 13 7% 14 7% | 28 | 14% | 48 | 24% |44 22% | 39| 20% | 4.86 | 1.77

Total 4.98 0.99

Timel 19 | 0.095 | 9 | 0.045 | 17 | 0.085 | 26 | 0.13 |49 | 25% |48 024 |32 | 16% | 475 | 1.80 ]
Time2 8 4% 4 2% 8 4% | 27 | 14% | 35| 18% |84  42% |34 | 17% | 533 | 1.46 ]
Time3 0 0% 23| 12% 21 11% | 35 | 18% |43 | 22% |36 18% |42 | 21% | 4.87 | 1.63 ]
Time4 10 5% 17 9% 32 | 16% | 55 | 28% |30 | 15% |39 20% 171 9% 432 | 1.60 T
Time5 8 4% 10 5% 13 7% | 41 | 21% | 52| 26% |45 23% | 31| 16% | 4.89 | 1.55 ]
Total 4.83 0.73_
Quality 9 0.04 | 10| 0.05 23 | 0.115 | 31 | 0.155 | 55| 0.275 |31 0.155 | 41 | 21% | 4.85 | 1.66 ]
Quality2 0 0% 16 8% 23 | 12% | 50 | 25% |43 | 22% |22 11% | 46 | 23% | 4.85 | 1.57 ]
Quality3 0 0% 10 5% 53 |1 27% | 81 | 41% |34 | 17% | 16 8% 6 3% 4.06 | 1.11 ]
Quality4 9 5% |46 | 23% 29 | 15% | 22 | 11% | 27 | 14% | 16 8% 51| 26% | 432 |2.03 ]

Total 4.52 0.73
Facilities1 42 | 0.21 26 | 0.13 | 29 | 0.145 | 19 | 0.095 | 40 0.2 44 | 22% | 4.61 | 1.87 ]
Facilities2 0 0% 7 4% 35 | 18% | 33 | 17% [ 39| 20% |63 32% |23 | 12% | 4.93 | 1.40
Facilities3 0 0% 18 9% 25 | 13% | 32 | 16% | 20| 10% |60  30% | 45 | 23% | 5.07 | 1.64

Total 4.87 0.98_
Economicl 0 0 6 0.03 20 0.1 33 | 0.165 | 35 | 0.175 | 57 028 |49 | 25% | 532 | 1.42 ]
Economic2 | 0 0% 6 3% 15 8% | 25 | 13% | 32| 16% |56 28% | 66 | 33% | 5.58 | 1.41
Economic3 0 0% 2 1% 23 | 12% | 57 | 29% | 31| 16% |37 19% | 50 | 25% | 5.14 | 1.42

Total 5.35 0.85_

=]
S

Table 2 showed the Descriptive Statistics for teaching, time, quality, facility, and economics
factors respectively, Economic factores have the highest average (5.35) followed by Teaching
(4.98), Facilities (4.87), Time (4.83), and Qualities (4.52) respectively. Dependeng of average
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teachers in this survay are somewhat agreed to all factors such as teaching, time, quality, facil-
ity, and economics.

This result can illustrate that all five factors chosen by the researchers are affective factors to
the quality of learning in the universities. The averages are from 4.52 to 5.35 close to 5 on the
7-point Likert Scale that we used and it is equal to (somewhat agree ).

Table 3 Coreelation Between Teaching, Time, Quality, Facility, and Economics Factors

e Cagory| QI Cate | Fales | Exonnie
Teaching Category -0.003 0.076 -0.076 0.079
Time Category 0.057 -0.060 -0.103
Quality Category *0.149 -0.018
Facilities Category -0.080

*. Correlation is significant at the 0.05 level (2-tailed).

In Table 3, the Spearman Correlation Analysis used to examine the relationship between Teach-
ing, Time, Quality, Facility, and Economics factors. The result in the above table showed that
there is a weak positive significant correlation between one of the independent variable (facility
category) and dependent variable (quality category) because its p-value is less than the signifi-
cant level of 0=0.05. On the other hand, that there is not a significant correlation between other
independent variables (Teaching, Time, and Economics) and dependent variable (quality cate-
gory) because their p-values are higher than the significant level of 0=0.05. These results show
that facility (which means large area for having students’ portfolio, more facilities in adminis-
tration and aids such as (projector, TV., sound system) can help rising the quality of learning
by strengthing quality of students’ learning and feedback process, but the other factors tourned
out to not have significant effects on quality of learning.

Furthermore, there are weak positive correlations between independent variables (Teaching,
and Time) and dependent variable (quality category) and there is a weak negative correlation
between economics and quality category. Which means the challenges beind not applying the
alternative assessments at universities are not having necessary budjet to apply these types of
assesments, beside the alternative ssesment needs more time than traditional assessment for
checking series of students’ tests, quizzes.

5.3 Regression Analysis

After finding the correlation between each variables, process of data analysis continue to find cause and effect of independent

variables on dependents variables via regression analysis.

Table 4 Multiple Forward Regression between independent variables (Teaching, Time, Facility,
and Economics) and Dependent Variable (Quality)
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Coefficient Summary Anova
B T .Sig Correlation | R Square F P-value
Time 0.272 4.397 0.001
Facilities 0.253 5.134 0.001
- 0.98 0.97 1593.35 0.001
Economics 0.208 3.797 0.001
Teaching 0.168 3.170 0.002

Table 4 showed the Correaltion and Regression Analysis between Independent Variables (Time, Facilities, Economics, and
Teaching) and Depandent Variable (Quality of Learning), from the Pearson’s correlation analysis, that found a very strong pos-
itive relationship between all independent variable (time, facilities, economics, and teaching) and dependent variable of quality
(0.98). This result shows that the quality of students learning in the universities can grow by improving these four factors (time,

facilities, economics, and teaching).

The model is appropriate based on (F=1593.35 and P-Value =0.001). The value of the Regression Coeflicient (B1) for Time is
0.272, which means, that increasing one unit of Time will increase the Quality of Learning by 0.272 by holding Facilities, Eco-
nomics, and Teaching. This result illustrates that for using alternative assessments at universities successfully we need to extend
lectures’ office hours and reduce the number of subjects taught by them, so they can have more time for lecture preparation,

checking the series of students’ tests, quizzes, and assignments.

Then, the value of the Regression Coefficient (B2) for Facilities is 0.253, which means, that increasing one unit for Facilities will
increase the Quality of Learning by 0.253 by holding Time, Economics, and Teaching. The result shows that the availability of
facilities such as having a large area for having students’ portfolios, facilities in administration, and aids such as (projector, TV.,

sound system) can make an excessive impact to achieve alternative assessment’s goal at Universities.

Next, the value of the Regression Coefficient (B3) for Economics is 0.208, which means, that increasing one unit for Economics
will increase the Quality of Learning by 0.208 by holding Time, Facilities, and Teaching. This means that increased lectures
payment and consuming a good budget for providing class requirements can help universities to apply alternative assessments

more effectively.

Furthermore, the value of the Regression Coefficient (Bq) for Teaching is 0.168, which means, increasing one unit for Teaching
will increase Quality of Learning by 0.168 by holding Time, Facilities, and Economics. The last factor with minimum impact on
the quality of learning is the Teaching factor which includes the number of students in class, learning styles, and class size from

the lecturers’ point of view.

The coefficient of determination (R Square) explains how much variation in the Quality of Learning is explained by all inde-
pendent variables, reflects that 97% of the variation of Quality of Learning is determined by Time, Facilites, Teaching, and
Economics as independent variables in which the value for R adjusted square is the same and the remaining variation is turning
to other factors that effect on Quality of Learning as dependent variable. This shows that, how well the regression model fits the

observed data in the research.
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So, the formula for the result of the analysis of relationship between Depandent Variable (Quality) and independent variables

(Time, Facilities, Teaching, and Economics) is represented through the below equation:

Quality of Learning = 0.272 (Time) + 0.253 (Facilities) + 0.208 (Economics) + 0.168 (Teaching)

Table 5 Independent Sample T Test between factors (teaching, time, quality, facility, and eco-
nomics) and gender

Gender N Mean Std. Dev1a- T p-value

tion

) Male 122 4.939 0.994
Teaching 0.784 0.434

Female 78 5.051 0.990

) Male 122 4.877 0.681
Time 1.171 0.243

Female 78 4.754 0.791

. Male 122 4.449 0.748
Quality 1.707 0.089

Female 78 4.628 0.687

L Male 122 4.809 0.973
Facilities 1.042 0.299

Female 78 4957 0.998

) Male 122 5.246 0.925
Economics 2069 0.040

Female 78 5.500 0.708

Table 5 showed there is a statistical significant between the total mean means of female and male teachers for independent vari-
ables (Economice) because its p-value = 0.040 is less than the significant level of K=0.05, where female teachers showed more
average of females (5.5) is higher than males teachers (5.25). On the other hand, there is no statistical significant between the
total mean means of female and male teachers for Teaching, Time, Quality, and Facilites because their p-values (0.434, 0.243,
0.089, and 0.299) are higher than the significant level of K=0.05 respectively. Which means the lecturer’s gender only make differ-
ence in the lectures point of view about importance of Economic factor not the other four facrors within the use of alternative

assessment in the universities, where the female lecturers gave more importance to the Economic factor than male lecturers.

6. Conclusion

Based on the results, the research presented some reseaons of lecturers undesired to use alternative assessment in side/ outside
classroom, due to serious effect of independent variables namly (time, facility, and teaching) on the dependent variables that is
quality of learning. Then one more reason as an independent variable has been conducted in this research, which considered
most problamtic cause, is economics. Because increasing leactrers’ salary directly affects their way of teaching and extending
Office hours. The outcomes dre showed that a single boost of time will lead quality of learning into better level through using
variform of assessment as a means of learning, and this give opportunities to involve students in learning processes. Similarily,
increasing one unit of facilities, economics, and teaching assist to raise quality of learning and again increase leaners’ active role
in classroom. Undoubtedly, this research has revealed the role of gender on the independent factors. Female lecturers gave
more worthy to Economic factor than male; to use alternative assessment instead of aother independent varaibles (Teaching,

Time, Quality, and facility). Consequently, to increase teachers’ intrest toward alternative assessment instead traditional one the
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administration have to extend time, provide facilities with good amount of budget, and last preparing lecturers to teach and

assess through alternative methods.

090,52 HWilidudn ilie)Sds 43 Cojlidw Obliwiele idly,D

»

08 Sulduddn Gilsis 6y o

di>9y

Jim sLd) )80 gs $d Sy Hdwd) Gt do (833) 4 090, u.‘ad&lijd.wjd.m 03lgids daolisS Yl e
Gdwd pd) 09453503 HuTss 30,0yl ids §o ISLLL 5Ses slodsS Lutwasluhy 38, Siwls Laog)yds <
04y 4 OB0d3Ls) (93354 lgym (iwds 4S 0545 Sosle 09d 090, iz SUEd e Jaugss
AddesS 6)800)d 55015 Sliwisle gdods JASd .0Liss =Sop) il 35,50 iwiwod §o 690y Sues
OB 4SS 09455 4l S5y Obliwgale GSosls 4S 03lsid pds 50,Sizdie G5 4 ogdnos 5l
I3d09dn53s3 pdd 1USISESIN) dd dS0jleid 50,8z dde podyds S 0)530 Gogdiu)gs 3 .oln Adl 4
9935 -a¥og Voo L3 laslonidd ad (Oliwd)ysS SISESS1 ad 1,5 biwgals YO+ saiwlyB ouply )8
HLIS 59,50wld 4 ISLLL 9 OIS Gggds 45 0945560395, 0945 dSdalosids e Sy GBliwiale
4 096, i Silgids 45 OB6d YL wisle 4T Ig 09dBgdily GBS, 6995 9 =956 Gylu 5 HaSgs
4 580395 G0, yluddy a dS5S 53) SAudST) 090,53z (83lgid odidzyde . SE e dus GBIy
NISuD oS Ay

0943994309 <8996 (YLl IS (O3S ‘_,'J.»ls.»d.ajd.b 090,54 @JA'SM.«J% 184S 0ydw ddy

i) Slogdl) o Yoy dsad) Olosdall ol o polonk) lyguas
5 Galid) o) oo Ty S Lais) G liss o ool (s Suder Sl sl o3 BysY) dlsYI &
§ Al Slaslud) ;855 LY doud! omuditl] digaun omuditl] G0 ddad] USidl odn douudad) OlyLasl
A3 2o plgiue A8yl O U8 (e (el A8 Hem s slach e Joadl eodid] oozl § &S)Lad
omeitl) dalisl) Gl el alazul § 40,80 Olsaled] § 835U dzlgs il JSLaL) pass Il LS
lice oo dewhall Jgadll § Laiulas § 85501 L3 o0 b))l pusy yemetdl 8305 I 6050 bome sdadl
C39I §od O doeeitl] (B iS5 .00y BILal Yo v S 3L b 9 Bl YO+ s Olesial 2395 05 Byl
§ oelebl &gy pace 803 Ayl Gl o olzdlly sLaidVly ool Bl ays33 § Oty

sl ddas § alsill I15Y Lage diwy piz 01 g o))l s (ol omaidl] plasul
oalsedll lad¥l (Mg B o)l eyl Slosdd] dbud] Ologedisl] 2yl LS|

rey



\@p il yla 09iaad§Sl § ailinndyeS ()5S

7
References

Abbas, Z. (2012). Difficulties in Using Methods of Alternative Assessment in Teacing from Iraqi Instructors Points
of View. PhD. Thesis, University of Diyla. College of Education, Al- Faith Journal, No. 48.

Aitken, N. , and Punger,L. (1990). Authentic Assessment. Wiggings, P. 220.

Ajayi, V. 2017. Primary Sources of Data and Secondary Sources of Data. Benue University Makurdi. Retrieved 15
January, 2021 from https://doi.org/10.13140/RG.2.2.24292.68481.

Aschbacher, P.R. (1993). Issues in Innovative Assessment for Classroom Practice: Barriers and Facilitators. The
Regents of the University of California, Los Angeles.

Bailey, K. and Brown, J. D. (1998). Learning about Language Assessment: Dilemmas, Decisions, and Directions
and New ways of Classroom Assessment. Master’s Thesis of Boston. University of Boston and Alexandria , VA,
TESOL.

Banks, T. J. (1994). Students Fly High with Creative Alternative Assessment. Association for Middle Level Edu-
cation. Middle School Journal, Vol. 25, No. 5, pp.

Belle, D. (1999). Traditional Assessment Verses Alternative Assessment. Master Thesis, Kean University of New

Jersey.

Brown, J.D. , and Hudson, T. (1998). The Alternatives in Language Assessment. University of Hawaii. TESOL
Quarterly, Vol. 32, No. 4.

Carless, D. (2009) Revisiting the TBLT Versus P-P-P Debate: Voices from Hong Kong. The Chinese University of
Hong Kong. Asian Journal of English Language Teaching, Vol. 19, 49-66.

Chandio, M.T., and Jafferi, S. (2015). Teaching English as a Language not Subject by Employing Formative As-
sessment. Journal of Education and Educational Development, Vol. 2, No. 2, 151-171.

Chirimbu, S. (2013). Using Alternative Assessment Methods in Foreign Language Teaching. Cases Study: Alter-
native Assessment of Business English For University Students. Scientific Bulletin of the Politechnica University
of Timisoara, Vil. 12, No. 1-2.

Clift, J. C. and Imire, B. W. (1980). The Design of Evaluation for Learning. Springer. Higher Education, Vol. 9,
No. 1, pp. 69-80.

Combs, D. (1997). Using Alternative Assessment to Provide Options for Student Success. Association for Middle
Level Education (AMLE). Middle School Journal, Vol. 29, No. 1, pp. 3-8.

CorCoran, C. A., Dershimer, E. L., and Tichenor, M. S. (2004). A Teacher’s Guide to Alternative Assessment:
Taking the First Step. Taylor and Francis, Ltd. The Clearing House, Vol. 77, No. 5, pp. 213-216.

Dietel, R.J. Herman, J.L and Knuth, R.A. (1991). What does research say about assessment? NCREL, Oak Brook.
1-4.

Dikli, S. (2003). Assessment at a distance: Traditional VS. Alternative Assessments. Florida state University. TO-
JET, Vol. 2, Issue 3, Article 2.

Dysthe, O. (2004). The Challenges of Assessment in a New Learning Culture. Iceland Pedagogical University,

rer



il plan (G09Sl G4 (oailiaayo8 (5yW3S \g

Reykjavik, Iceland University of Bergen, Norway.

Ed, R. (2002). Setting Standards on Alternate Assessments. National Center on Educational Outcomes, Minneap-
olis, MN. Special Education Programm, Washington, Dc. NCEO- 42.

Hamayan, E.V. (1995). Approaches To Alternative Assessment. Cambridge University Press. Annual Review of
Applied Linguistics, Vol. 15, 212-226.

Hambrick, R. (1979). Needs Assessment: Alternative Approach. SPAEF. Southern Review of Public Administra-
tion, Vol. 3, No. 3, pp. 360-372.

Hargreaves, A. , and Earl, L. (2002). Perspectives on Alternative Assessment Reform. American Educational Re-
search Journal, Vol. 39, No. 1, pp. 69-95.

Herman, J.L., Aschbacher, P.R. , and Winters, L. (1992). A Practical Guide To Alternative Assessment. The Re-

gents of the University of California.

Herman, J.L., Klein, C.D. and Wakai, S.T. (1997). American Students’ Perspectives on Alternative Assessment: Do
they Know It’s Different?. University of California, Los Angles.

Houston, J. , and Whigham , D. (eds), (2014). Alternative Forms of Formative and Summative Assessment. The

Handbook for Economics Lecturers. Glasgow Caledonian University.

Javid Mussawy, S. A. (2009). Assessment Practices: Students and Teachers’ Perceptions of Classroom Assessment.

Master’s Capstone Project. Center for International Education. University of Massachusetts, Amherst.

Karp, G. G., and Woods, M.L. (2008). Preservice Teachers’ Perceptions about Assessment and its Implementation.

Human Kinetic, Inc. Journal of Teaching in Physical Education, Vol. 27, 327-346.

Khalid, A. , and Azeem, M. (2012). Constructivist VS. Traditional: Effective Instructional Approach in Teacher

Education. International Journal of Humanities and Social Science, Vol. 2, No. 5.
Law, B., and Eckes, M. (2007). Assessment and ESL: An Alternative Approach. Portage and Main Press.

Letina, A. (2015). Application of Traditional and Alternative Assessment in Science and Social Studies Teaching.
Croatian Journal of Education, Vo. 17, No. 1, 137-152.

Louw, W. (2003). My Love Affair with Alternative Assessment Integrating Quality Assessment into OBE Courses
for Distance Education. Bureau for Learning Development, Unisa, Vol. 25, No. 2; 21-28.

Mddala, G.S. and Lahiri, K. (1992). Introduction to econometrics. Vol. 2. New York; Macmillan.

Metin, M. (2013). Teachers’ Difficulties in Preparation and Implementation of Performance Task. PhD. Thesis,
Bozok University. Educational Consultancy and Research Center, Bozok University.

Nasab, F. G. (2015). Alternative Versus Traditional Assessment. Journal of Applied Linguistics and Language
Research, Vol. 2, No. 6, 165-178.

Nunes, A. (2004). Portfolios in the EFL Classroom: disclosing an informed practice. Oxford University Press, ELT
Journal, Vol. 58/4.

Pritchard, A. (2009). Ways of Learning: Learning Theories and Learning Styles in the Classroom. 2nd —Ed. Rout-
ledge. USA and Canada.

yee



\@p il yla 09iaad§Sl § ailinndyeS ()5S

>

Rossi, M. , Tickner, J. , and Geiser, K. (2006). Alternative Assessment Framework. University o Massachusetts
Lowell. Version 1.0.

Runder, L. , and Schafer, W.D. (2002). What Teachers Need To know About Assessment. The National Education
Association of the United State.

Rust, C. (2002). Guide to assessment. Learning and Teaching Briefing Paper Series, Oxford Centre for Staff and
Learning Development — OCSLD.

Sullivan, J. H. (2006). The Importance of Program Evaluation in Collegiate Foreign Language Programs. Wiley
on behalf of the National Federation of Modern Language Teachers Association. The Modern Language Journal,
Vol. 90, No. 4, pp. 590- 593.

Takahashi, Keiko and Sato, Kazuyoshi. (2003). Teacher perception about alternative assessment and student learn-
ing. Conference proceeding. 175-183.

Tannenbaum, and Ellen, J. (1997). Practical Ideas on Alternative Assessment for ESL students. ESL Journal, Vol.
1.

Taras, M. (2005). Assessment — summative and formative — Some theoretical reflections. Bri. J. Educa. Stud.,
53(4), 466-478.

Wikstrom, N. (2007). Alternative Assessment in Primary Years of International of Baccalaureate Education. The

Stockholm Institute of Education.

yeo



